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Abstract
One hundred and fifteen middle and high school students with
learning disabilities selected from the Learning Disabilities Association of
Virginia were surveyed on their perceptions on homework. An adapted
questionnaire was used to collect data for this study with an 18.22%
return rate.
Descriptive statistics and Chi square were used to analyze data for
this study. Results obtained from the Chi square analysis show that
middle school students daydreamed or played with objects and needed
reminders to start homework more often than high school students.
Several inconsistencies regarding completion rates of homework and
amount of complaining about homework were revealed in this study.
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The Perspectives of Students with Learning Disabilities
Regarding Homework
Homework as a method of increasing academic achievement has
fallen in and out of favor throughout the twentieth century. The focus of
instruction during the 1930s and 1940s was on doing academic work only
at school. The 1950 Russian launching of Sputnik helped cause schools to
reimplement homework to increase learning rates. Then homework, once
again, fell out of favor in the 1960s because school systems did not believe
it to be beneficial to the mental health of students. Finally, in the 1980s
the nation saw a new concentration on homework. In 1983 the National
Commission on Excellence in Education recommended that students be
assigned more homework and homework time be assigned more effectively
( Kay, Fitzgerald, Paradee, & Mellencamp, 1992). Certain studies have
stated the need for primary and secondary level students to spend definite
amounts of time on homework (Roderique, Polloway, Cumblad, Epstein, &
Bursack, 1994).

Purpose of Homework
Before the purpose of homework can be discussed, the concept of
homework needs to be defined. Cooper, in 1989, defined homework as "a
task assigned to students by school teachers meant to be carried out
during nonschool hours" (p.471). Achievement in school is higher when
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more time is spent on homework. A positive correlation exists between
time spent on homework and student achievement levels.
In 1989, Cooper studied time spent on homework. This study found
that the more time spent on homework, the higher the academic
achievement of students. Students who spent more time on homework
scored .39 standard deviations higher in letter grades than their peers.
Accordingly, Cooper and Nye (1994) conducted a meta-analysis on
research on homework conducted between 1962 and 1994. The
researchers included 20 studies previously conducted focusing on high
school students and their homework practices. The results indicated that
the average high school student in classes with homework outperformed
69% of students in class with no homework.
Homework not only has increased academic achievement because of
additional time spent on academics but also has had other benefits.
Jenson, Sheridan, Olympia, and Andrews (1994) listed benefits of
homework: practice, participation, personal development, and parentchild relationship. Homework also improved work and study habits and
produced an understanding of material. In order to gain benefits from
homework, Roderique, Polloway, Cumblad, Epstein, and Bursack (1994)
stated that children in elementary school need to spend one hour a night
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on homework, while high school students need to spend about two hour
s
on homework.

Students with Learning Disabilities and Homework
Students with learning disabilities also can benefit from the
assignment of homework. Schools should have homework adaptations so
that the students with disabilities who enter the general education
classroom each year can benefit from homework. Not all school systems,
however, have homework policies, particularly for students with learning
disabilities. Thirty-five percent of school divisions have homework
policies (Roderique, Polloway, Cumblad, & Epstein, 1994). Only Sixty
four percent of these policies contain provisions for homework adaptations
for students with disabilities. The influx of students with disabilities has
led to a whole set of new requirements that need to be addressed for these
students, including the requirements of homework. In addition, with
inclusion, students with learning disabilities receive more homework by
being in the general education classroom. This has caused many
researchers to focus on the area of disabilities and homewor k.
According to Gajria and Salend (1995), students with disabilities
performed better in school when they had higher rates of homework
completion. Yet students who spent 60% or more of their day
mainstreamed experienced significantly more homework problems than
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their peers (Polloway, Foley, & Epstein, 1992). Some homework
difficulties experienced included poor organizational and time
management skills and lack of motivation, which led to low rates of
homework completion.
Truesdall and Abramson (1992) compared final grades of students with
and without disabilities in elementary and junior high school mainstreamed
classrooms. The researchers focused on the final grades of 14 elementary
students and 19 junior high school students. They found that students with
learning disabilities had lower grades than others when they had lower
homework completion rates. Although students with learning disabilities
have many more difficulties with homework than their nondisabled pee rs,
homework that is properly administered by teachers is beneficial to these students.
Likewise, Trammel, Schloss, and Alper (1994) conducted a multiple
baseline design across classroom subjects. Eight high school students
with learning disabilities charted completion rates of homework for each
class. Each student showed an increase in daily homework grades with
the use of a self-monitoring strategy.
Homework helps students with learning disabilities to retain and
generalize skills. In turn, they perform better academically. Students
with learning disabilities tend to experience more problems, therefore,
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teachers' homework practices can help homework completion rates of
these students. Patton (1994) listed some suggestions for teachers to use:
assess students' skills and needs, match accommodations to meet the
students' needs, involve parents, give immediate feedback, and assign
consequences for not completing homework.
Teachers' Perspectives

How teachers perceive homework and adaptations for students
with learning disabilities may be critical. Of particular importance are
teachers' views on the types of homework they assign to students with
disabilities, and how well these students do on this homework. For
example, Heller, Spooner, Anderson, and Mims (1988) conducted a survey
consisting of 1,270 special education and general education teachers from
four southern states. The results indicated that high school teachers
assigned more homework. They also viewed homework adaptations as
hard to implement.
Salend and Schliff (1989) conducted a study with 88 elementary
and secondary special education teachers from four school systems in
upper New York state to examine their perceptions on homework and
their students with learning disabilities. Eighty-nine percent of the
teachers reported students received mainly maintenance-type work.
Eighty-five percent reported experiencing problems with
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students with learning disabilities not completing homework. Teachers
also reported feeling that homework problems with these students are due
to poor homework practices, particularly poor organization, motivation,
and study habits.
Polloway, Foley, and Epstein (1992) had 97 teachers of students
with learning disabilities complete a Homework Problem Checklist for
students randomly selected from a class roll. The purpose of this study
was to compare reported homework practices of students with learning
disabilities with students who were nondisabled. The students with
learning disabilities were rated higher than peers in areas of complaining
about homework, procrastination, taking longer to complete homework,
and distractibility.
Similarly, Polloway, Epstein, Bursack, Jayanthi, and Cumblad
(1994) surveyed the homework practices of 41 elementary, middle, and
high school general education teachers who taught students with learning
disabilities. This study's purpose was to determine successful homework
assignment practices for students with learning disabilities. The teachers
indicated that the best type of homework for these students included
maintenance-type work that had been started in the classroom.
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Teachers also reported a willingness to make homework
accommodations for these students. For elementary school child
ren

'

teachers rated giving different types of encouragement and reinfo
rceme

nt

as the most effective adaptation. For secondary students the best
adaptations were alternative formats for homework and extra assist

ance.

These adaptations helped to increase homework completion (Polloway,
Epstein, Bursack, Jayanthi, & Cumblad, 1994).
By the same token, some types of adaptations are preferred over
others by teachers. In Schumm and Vaughn's (1991) study teachers filled
out a thirty item survey related to adaptations of homework. The most
desirable adaptations were encouragement and reinforcement, which
were rated the easiest fo1· teachers to carry out. The least desirable were
adaptations of materials and use of alternative methods because they
were considered by the teacher to be the most difficult to implement.
Parents' Perspective

Parents had similar perspectives to teachers regarding homework
and students with learning disabilities. Parents, like teachers, felt
students with disabilities were easily distracted, complained about
homework, and had problems with homework completion due to poor
homework practices. Polloway, Foley, and Epstein (1992) surveyed
teachers and parents to investigate the homework practices and
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difficulties of their students with learning disabilities. Parents, along
with teachers, filled out a Homework Problem Checklist. They rated their
children with learning disabilities as taking longer than other children to
complete their homework assignments.
Epstein, Polloway, Foley, and Patton (1993) conducted a
comparative study on parent's perspectives on homework for children
with and without disabilities. Two hundred and eight parents completed
a homework problem checklist which included 20 statements about
difficulties students may experience completing homework (Anesko,
Schoiock, Ramirez, & Levin, 1987). The researchers concluded that
students with disabilities do experience more homework difficulties than
their peers. Many of the difficulties included procrastination,
daydreaming, distractibility, and need for assistance. These conclusions
supported other research on parents' perspectives. According to Polloway,
Foley, and Epstein (1992), children with disabilities who are
mainstreamed for more than 65% of the day have more difficulty handling
homework than their classmates. Students' difficulties also may stem
from parents not feeling adequate in helping their children with
homework.
Kay, Fitzgerald, Paradee, and Mellencamp (1994) interviewed
parents of students with disabilities. The interviews indicated that the
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main concern of many parents was being ill-equipped to help with
homework. Many felt uninformed about teachers' expectations and
wanted a stronger communication established between themselves and
the teachers. They also felt that homework needed to be tailored more for
specific needs of their children in order to help them to retain academic
skills.
Research also supports the need for a strong communication link
between parents and teachers. Jayanthi, Sawyer, Nelson, Bursack, and
Epstein (1995), for example, identified several main areas that needed
improvement: initiation of communication, communicating often enough,
consistency in communication, and communicating clearly. This study
gave suggestions from interviewing 8 parents, 13 special educators, and
11 general educators for helping communication. The suggestion most
mentioned was communicating through multiple ways such as over the
phone, writing notes, and setting up meetings.
Other than teacher and parent communication, parents play other
important roles in homework completion. If parents offer a home
environment where homework is scheduled to be done the same time each
day, and if they have incentive programs for on-task behavior, research
has shown that children with disabilities have higher rates of academic
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achievement and homework completion rates (Jenson, Sheridan,
Olympia, & Andrews, 1994).
Perspectives of Students with Learning Disabilities

In addition to teacher and parent views on homework for students
with learning disabilities, research exists on the perceptions students
with learning disabilities themsehes hold with respect to homework.
Only a limited amount of research, however, has been conducted on the
students' perspectives. Gajria and Salend (1995) had 48 students with
learning disabilities and 48 nondi:;abled students fill out a questionnaire
using a Likert-type scale. The students with learning disabilities
reported having more difficulties c:oncentrating on homework and being
motivated to complete it. Time management skills also were a trouble
area for these students. The researchers also found that both nondisabled
students and students with learning disabilities viewed homework as not
important.
Bryan, Nelson, and Mathm (1995) studied the homework
perspectives of students with learning disabilities in self-contained,
resource, and general education classrooms. The study included 8
elementary schools in the Chicago area. Children in the self-contained
classroom reported getting more homework than other students and
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having more difficulties completing it. Students in the regular
classrooms reported having the least amount of homework assigned.
Overall, children in the resource setting reported having the most
difficulties completing homework and finding it more boring than other
children.
Bryan and Nelson (1994) surveyed 1,527 elementary and junior
high school children with learning disabilities on their homework
experiences. These students were between the ages of 9 to 15 years old
and were in regular, self-contained, and resource classrooms. Differences
across grades were the focus in this study. The major result was that
children have difficulty making the transition from homework given in
elementary school to homework given in junior high school. Elemen tary
children reported having homework and spending less time on it than
jun ior high school children. Junior high school children reported liking
school work less and found homework to be more boring than their peers
without learning disabilities.
Differences were also found in the perspectives of students across
classroom settings. Elementary children in regular classrooms and
resource classrooms were more likely than peers to have comments
written on homework. Children in self-contained classrooms were more
likely than peers to have more time before leaving school to complete
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homework, and the homework was likely to receive a letter grade. The
most significant result was that children in a resource setting had the
greatest trouble completing and understanding homework (Bryan &
Nelson, 1994).

Statement of Purpose
Research shows a strong positive correlation between amount of
time spent on homework and academic achievement. Research also
indicates that students with learning disabilities have more difficulties
completing homework than their nondisabled peers. Yet, with
appropriate interventions homework helps increase academic
achievement for students with learning disabilities.
Recently many studies have been conducted on the perceptions of
parents and teachers of students with learning disabilities on homework.
However, little research exists with respect to how students with learning
disabilities perceive homework. The purpose of this study, therefore, is to
survey the perspectives of elementary, junior high, and high school
students with learning disabilities on their attitudes towards homework
and their own homework practices.
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Method
Design & Subjects
A survey research design was used to collect data for this study.
The subjects included students with learning disabillties in elementary,
junior high, and high school between the ages of seven and eighteen
years. They were currently receiving special education services through
their school systems under Public Law 94-142, Individuals with
Disabilities Act (IDEA). The total number of subjects consisted of 115
students. The Virginia state chapter of the Learnin g Disabilities
Association (LDA) was used to contact families with children with
learning disabilities. The sample group was selected from a list of names
on the chapter roster of Virginia. All 697 members of the Virginia LDA
were sent the surveys.
Instruments
A statistical rating scale by Burke (1994) was modified and used for
collecting data. This scale by Burke did not have questions concerning
demographic variables, therefore, this was added as the first part of the
questionnaire. The questions focused on each student's age, grade level,
gender, and the amount and type of special education services he/she is
currently receiving.
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The Homework Problem Checklist used by Burke in 1994 was a
completed by the students with learning disabilities. This part of the
survey contained twenty-one questions concerning various aspects of
homework. The first two questions about the number of days of students'
receiving homework each week and the number of hours spent on
homework each night were asked on the survey. The rest of this
instrument was comprised of nineteen questions designed to measure the
students' attitudes toward homework and their homework practices.
Example of questions on the survey included "I pretend not to have
homework.",

"Someone has to remind me to start my homework.",

and "I fail to complete my homework."

A value was applied to each

possible answer: never (1), sometimes (2), often (3), and always (4). The
checklist was originally developed by Anesko, Shcoiock, Rameriz, and
Levine (1987) from book reviews on parenting and interviews with
teachers and parents. The norms, the internal consistency, and the
validity of the checklist were found to be accurate compared to
measurement criteria used in previous studies administered by parents
rating children in elementary school. The researchers found a Cronbach
alpha score of .91 for the checklist which indicates a high level of internal
consistency. Foley and Epstein (1990) reported the checklist to be valid
and reliable for students with learning disabilities.
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Procedure
Permission was obtained to survey the members of the Virginia
state chapter of LDA. Then the surveys were mailed directly to member
families having a child with a learning disability. a self-addressed,
stamped envelope and a cover letter explaining the purpose of the study
and the importance of the subjects' participation was included with each
survey. The survey requested no personal information that would
identify the subjects. This precaution assured the confidentiality and
anonymity of the subjects.
Data Analysis
The questionnaire on demographics completed by parents was
analyzed using descriptive statistics. Percentages were found for the age,
grade, gender, and the amount and type of special services each student
received.
The questions on the Homework Survey on the number of nights
assigned homework each week and the number of hours spent on
homework each night were analyzed using descriptive statistics. rrhe
other nineteen items, which inquired about attitudes towards homework
and homework practices, had four possible answers on a Likert scale. A Chi
square test of independence measured two variables: middle school
students and high school students.
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Results
Six hundred ninety-seven surveys were sent to the members of the
Virginia Chapter of LDA. A return rate of 127 out of 697 (18.22%) was
received. Of the 127 surveys returned twelve (9.45%) were not usable. Thus,
the data analysis was based on 115 completed surveys.
Demographic Information
Among the usable surveys returned, 76 of the subjects (66.09%) were
male, and 39 (33.9 %) were female. The ages of the subjects ranged from
eight to twenty years old. Fifty-seven of the subjects (49.57%) were between
the ages of eight and thirteen. Fifty-eight of the subjects (50.45 %) were
between the ages of fourteen and twenty.
Analysis was also conducted for grade levels of the subjects. Sixty-five
of the subjects (56.52%) were in middle school, which included fourth
through eighth grades. Fifty (45.22%) of the subjects were in the high school
grades (i.e., grades 9-12). (See Figure 1.)
Approximately 63 subjects (57.78%) attended schools located in urban
areas. Fifty-two out of the 115 subjects (45.78 %) attended schools in rural
areas.
Special education schools were attended by seven (6.09%) of the
subjects. Forty-three (37.39%) of the subjects were serviced in a self
contained classroom, while forty-eight (41.74%) of the subjects were placed in
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a resource classroom. The regular education classroom included only
seventeen (14.78%) of the subjects. In addition, the amount of time each
subject spent in the regular classroom setting was obtained. Twelve (10.44%)
of the 115 subjects spent between zero to ten percent of the day in the regular
education classroom. Between ten to forty percent of the day was spent in
the regular education classroom by nineteen of the subjects (16.52%).
Eighteen subjects (15.65%) spent forty to sixty percent of the day in this
setting, while 47 (40.87%) of the subjects spent more than sixty percent of the
day out of their special education classrooms. Only nineteen of the subjects
(16.52%) spent the entire day in the regular education setting.
The number of days per week assigned homework and the number of
hours spent completing the homework were also computed. Fourteen
subjects (12.17%) spent one to two days a week while fifteen (13.04%) spent
two to three days a week doing homework. Another 38 (33.04%) reported
spending between three or four days a week being assigned homework.
Forty-eight (41. 74%) were assig·ned five nights of homework a week. (See
Figure 2.) Subjects also indicated how much time they spent on homework
each night. Sixty-two (53.91%) of the students spent zero to one hour doing
homework. Thirty-three (28. 7%) of the subjects reported spending between
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one to two hours on homework. Thirteen (11.30%) spent between two to
three hours on homework each time it was assigned. Only five (4.35%) spent
three to four hours doing homework, while two reported spending five hours
on homework.
Homework Survey
The homework survey consisted of nineteen questions. Sixty-six
middle school and 49 high school students answered the survey.
A Chi square comparison was made between middle school students in
fourth through eighth grades and high school students in ninth through
twelfth grades. Significant differences were found for four of the 19 items.
The fifth question "pretending not to have homework" was analyzed
using a Chi square test of independence. This hypothesis was rejected at the

.05 level ( X=l2.87, p<.05) (See Table 3 ). For middle school 59.1% gave an
answer of never and 37.9% answered sometimes. Only 3.0% answered often
and none answered always. On the other hand, 40. 8% of the high school
subjects answered never, 34.7% answered sometimes, 18.4% answered often,
and 6.1% answered always.
The sixth question on "refusal to do his/her homework" was also
computed using the Chi square statistic. The sixth question's hyp othesis was
rejected at the .05 level ( X=9.06, p<.05) (See Table 4). Never was answered
by 65.2% of the middle school subjects, while only 44.9% of high school
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subjects gave this answer. The answer of sometimes was given by 2.8% of
the middle school and 32.7% of the high school subjects. Often
was answered by 6.3% of the middle school and 16.3% of the high school
subjects. No middle school subjects gave the answer of always, while 6.1% of
high school subjects gave answer.
Chi square was calculated for the eighth question, which probed about
"whether or not someone has to remind the child to start his/her homework".
The hypothesis for this question was rejected at the .05 level ( X =9.6, .Q_<.05)
(See Table 5). For middle school, only 24.2% responded never, while 40.8% of
the high school subjects gave this answer. Similarly, 33.3% of the middle
school and 38.8% of the high school subjects gave the response sometimes. In
contrast 27.3% of middle school subjects answered often while only 6.1% of
the high school subjects gave this answer.
"Daydreaming and playing with objects during homework", the twelfth
question, was also analyzed by using the Chi square. The hypothesis was
rejected at the .05 level ( X=8.56, .Q.<.05) (see Table 6). Of the middle school
subjects, 12.1% replied never and 47% replied sometimes, while 22.7%
replied often and 18.2% replied always.

In contrast 2.4% of high school

subjects replied never and 61.3% replied sometimes more over, 10.2% replied
often and 6.1% replied never.
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Finally, questions numbered 3, 4, 7, 9-11, and 13-21 were not found to
be significant. Therefore, no significant differences were found between
middle school students and high school students on their perceptions of
homework for these items (See Table 7).
Percentages were also computed for the overall number of students
when there were no significant differences. The third question on "forgetting
to bring home assignments" had 23.5% responding never, 63.5% responding
sometimes, 9.6% responding often, and 3.5% responding always. The fourth
question asking "knowing what homework has been assigned" had 4.3%
answering never, 27.8% answering sometimes, 30.4% answering often, and
36.5% answering always. Question number seven about "complaining" had
28.7% as never, 37.4% as sometimes, 18.3% as often, and 15.7% as always.
The ninth question on "procrastination" had a response rate of 23.5% never,
46.1% sometimes, 16.5% often, and 13.9% always. Around 35 percent
(34.8%) gave never, 42.6% gave sometimes, 13% gave often, and 9.6% gave
always as the response to question ten discussing "having someone in the
room". The eleventh question about "someone doing homework with me" had
replies of 26.1 % for never, 50.4% for sometimes, 14.8% for often, and 8.7% for
always. Seven percent answered never, 39.1% answered sometimes, 27%
answered often, and 27% answered always for the thirteenth question asking
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about "distraction". Question number fourteen asking about "frustration"
had percentages of 13% for never, 46.1% for sometimes, 23.5% for often, and
17.4% for always. The response rates were 3.9% for never, 52.2% for
sometimes, 9.6% for often and 4.3% for always for question fifteen about
"failing to complete homework".
For the sixteenth question on "taking a long time to complete
homework," subjects replied 14.8% for never, 53.9% for sometimes, 14.8% for
often, and 16.5% for always. The seventeenth question inquiring about
disliking being told to do homework" had as responses 18.3% for never, 35.7%
for sometimes, 27% for often, and 19.1% for always. "Sloppy homework",
probed by question number eighteen was answered with never at a 33.9%
response rate, sometimes at a 45.2% response rate, often at a 13.5% response
rate, and always at a 7.8% response rate. The nineteenth question, which
investigated "hurrying through homework" had response rates of 27.8% for
never, 53% for sometimes, 13.9% for often, and 5.2 % for never. For the
twentieth question about "forgetting to bring homework back to class", never
accounted for 35.7% of the answers, sometimes for 55.7%, often for 7.8% and
always for .9%. The last question about " deliberately failing to bring back
homework" had a response rate of 78.3% for never, 18.3% for sometimes,
3.5 % for often and 0% for always. Overall, sometimes was the most given
response from the students and never the least given response.
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Discussion
Results from this research study have both similarities and differences
when compared to previous research conducted on perceptions of homework
and children with learning disabilities. Bryan, Nelson, and Mathur (1995)
conducted research comparing junior and elementary children with learning
disabilities. Their results indicated that elementary children spent less time
on homework than children in junior high school. The present research
study showed that high school students spent less time on homework than
middle schoolers by about twenty minutes per day. Middle school children
stated that they spent on average 1.86 hours or about 1 hour and 40 minutes
a day on homework. High school children, on the other hand, spent 1.42
hours or 1 hour and 20 minutes on homework per day on average.
Polloway, Foley, and Epstein (1992) surveyed 97 teachers about their
perspectives of homework and students with learning disabilities. The
teachers indicated that students with learning disabilities complain more
about homework than nondisabled peers and were toprone procrastinate.
They also took a longer amount of time to complete homework and were more
easily distracted than their peers. Statement eleven of the current study
dealt with distractibility. The results of the present study were consistent
with the Polloway, Foley, and Epstein research (1992). Overall, 39% of the
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children responded sometimes to being easily distracted, and 27% responded
always to being easily distracted.
In 1993 Epstein, Polloway, Foley, and Patton conducted a survey of
208 parents on homework practices of children with learning disabilities
compared with their nondisabled peers. According to parents, children with
learning disabilities experienced more procrastination, distractibility,
daydreaming and need for assistance. The present research study supported
the parents conclusions that their children with learning disabilities do
experience these difficulties when doing homework. Question twelve focused
on how much the children daydream and play with objects during homework.
Apparently, children with learning disabilities experience both daydreaming
or playing sometime during homework completion. Forty-seven percent of
the middle school students and 61.2% of the high school students answered
sometimes. A difference did occur, however, between the grade levels. More
middle school children daydreamed or played than high school children. For
example, or question twelve, 22.4% of the high school students replied never
and 22. 7% of the middle school students replied often ..
Assistance with homework was also reported by parents as an area of
need for these students ( Epstein, Polloway, Foley, & Patton, 1993). Question
eight asked about needing someone to remind the children to do their
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homework. Compared to high school, middle school children reported
needing to be reminded at a higher rate. For middle school chidren, 33.3%
reported sometimes needing to be reminded and 27.3% reported often. For
high school, 40.8% reported sometimes and 38.8% reported never needing
reminders.
Many results from this study were inconsistent with previous
research. In 1995 Bryan, Nelson, and Mathur carried out a study using
students with learning disabilities in eight area Chicago schools. According
to the study, students in self-contained classrooms reported receiving more
homework than students in other settings. The current study showed very
different results. Students with learning disabilities in a self-contained
classroom received homework 3.43 days a week on average. The students in
a resource setting reported receiving homework 4.12 days a week on average,
and those in regular education classrooms 100% of the day reported receiving
more than 4.22 days of homework per week on average. This study revealed
that students in regular classrooms had homework more often during the
week than students in other special education settings.
Salend and Schliff (1989) also surveyed teachers on their perceptions
of the homework practices of students with learning disabilities. Eighty-five
percent of the 88 teachers surveyed experienced difficulty in having students
with learning disabilities complete their homework. In the present study,
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statement eighteen discussed failure to turn in homework. The results of this
study were inconsistent with the Salend and Schliff study because a much
higher percentage reported that they turn in homework as compared with
those who do not which means children with learning disabilities believe
they do complete their homework
The fifth question also showed inconsistent results when compared to
the Salend and Schliff (1989) study. This question dealt with pretending not
to have any homework. Middle school students responded never pretending
not to have homework at a 59.1% rate and sometimes pretending to complete
homework at a 34. 7% rate. Like middle school, the high school students also
had high rates of response for not pretending. Around forty percent (40.8%)
reported never pretending while 34. 7% reported sometimes pretending not to
have homework. No middle school students and only 6.1% high school
students reported always pretending not to have homework.
Polloway, Foley, and Epstein had parents complete a Homework
Problem Checklist (1992). The parents reported their children with learning
disabilities to be easily distracted to experience problems completing
homework, and to complain a lot about homework. Question seven in the
existing study dealt with the amount of complaining during homework the
children with learning disabilities reported doing. All in all, only 37.4%
reported complaining sometimes and 28.7% reported never complaining.
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Another inconsistency occured in relation to being motivated to
complete homework. Gajria and Salend (1995) reported from a study of 48
students with learning disabilities that they experienced trouble
concentrating on homework and demonstrate a lack of willingness in
completing it. In the current study question six asked students about their
refusal to complete homework. No middle school children and only 6.1% of
the high school students reported always refusing to complete homework.
Most of the students reported never refusing to complete homework with
middle schoolers reporting at a 65.2% and high school reporting at a 44.9%.
Several factors might have created the discrepancies with previous
research. First, the present research was answered by students with learning
disabilities themselves, whereas much of the previous research surveyed
teachers and parents. A second factor could be that the parents of these
students are very involved with their chidden which is indicated by their
membership in the LDA. This involvement could have led to these students
with learning disabilities experiencing more success in dealing with
academics including homework. A third factor could be that the students
who answered their surveys could have exaggerated some of their answers,
making them inaccurate.
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Limitations
Some limitations presented themselves in this study. First, only
members from the Learning Disabilities Association of Virginia were sent
surveys. Members from other state chapters should have been used in order
to include children from other geographic areas. Secondly, a second mailing
was not sent out to the members because of the expense of the study.
Another mailing would have encouraged more families to complete and
return the survey which would have increased the return rate. Thirdly, the
study included only LDA members; therefore these subjects may not be
representative of all the families having children with learning disabilities.
The fourth limitation was that not all the members had children with
learning disabilities, which limited the number of usable surveys. Finally, a
fifth limitation occured in how the survey was mailed. The Homework
Survey answered by the children with learning disabilities had half of the
questions xeroxed on the back. Some of the children did not fill out the back
part of the survey, causing the survey not to be usable.
Further research involving children with learning disabilities from
states outside of Virginia should be also included. In addition, researchers
with students in Public school systems should be conducted. A comparative
study of both teachers and students with learning disabilities on
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their perceptions regarding homework should also be investigated. Finally,
research designs other than survey research should be used. For example, a
qualitative design may give a better perspective on this topic.
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Appendix A
Permission Letter to the Learning Disabilities Association of
Virginia
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1209 Parcell St.
Fredericksburg, VA 22401
January 21, 1996
Dear Learning Disabilities Association of Virginia,
My name is Elizabeth Pasto. I am currently working on my Masters' thesis
in Special Education at Longwood College. My thesis is on the homework
perspectives of students with learning disabilities.
Thank you for your willingness to present my survey to your Board for
consideration. Your help is very much appreciated. All costs in mailing the
surveys incurred by your organization will be reimbursed. Each package
sent to families will include a coverletter, a demographic survey to be
answered by parents, a Homework Survey to be answered by the children
with learning disabilities, and a self-addressed and stamped envelope. No
personal questions are asked in order to insure the confidentiality of your
members.
A copy of my letter to parents is also enclosed. This will provide you with the
directions to parents to be used in your cover letter.
Please allow your members to participate in my study because it is crucial to
the research on learning disabilities and homework. I appreciate your
organizations' time and effort.
Thank you,
Elizabeth A. Pasto
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Appendix B
Letter to Parents
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1209 Parcell St.
Fredericksburg, VA 22401
February 14, 1996
Dear LDA members,
My name is Elizabeth Pasto. I am currently working on my Master's thesis
in Special Education. My thesis is on the homework perspectives of students
with learning disabilities. I am writing to ask for your participation by
completing the enclosed surveys.
I am sending surveys to your organization because of the concerned and
knowledgeable individuals that make up its membership. All costs of
mailings are covered by me personally. No personal questions are asked to
insure confidentiality. I will be releasing the results of my study to your
organization.
Thank you for your participation in this study because of its crucial
importance related to research on learning disabilities and homework. I
appreciated both your time and effort.
Thank you,

Elizabeth Pasto
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Appendix C
Directions to Parents
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1209 Parcell St.
Fredericksburg, VA 22401
February 14, 1996
Dear LOA members,
My name is Elizabeth Pasto. I am currently working on my Master's thesis
in Special Education. My thesis is on the homework perspectives of students
with learning disabilities. I am writing to ask for your participation by
completing the enclosed surveys.
I am sending surveys to your organization because of the concerned and
knowledgeable individuals that make up its membership. All costs of
mailings are covered by me personally. No personal questions are asked to
insure confidentiality. I will be releasing the results of my study to your
organization.
Thank you for your participation in this study because of its crucial
importance related to research on learning disabilities and homework. I
appreciated both your time and effort.
Thank you,

Elizabeth Pasto

Homework 46

Appendix D
Demographic Questionnaire
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Demographic Questionnaire

I) Please answer each question about your child.
I) Is your child female or male? -----2) What is the age of your child? ______
3) Is your child currently receiving special education services? -----4) What grade is your child in? ______
5) Is your child's school system in a rural or urban setting? ______
6) Estimate how many children attend your child's school system? ----11) Please answer each question by checking the appropriate answer.
I) What type of special education services does your child receive?
special education school
self-contained classroom
resource classroom
__ regular education classroom
2) How much time does your child spend in the regular education classroom?
__ all day
more than 60% of the school day, but less than all day
__ between 40% and 60% of the day
less than 40% of the school day, but more than 10% of the school day
__ between 0% and 10% of the school day
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Appendix E
Homework Survey
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HOMEWORK SURVEY
1) How many days a week are you assigned homework? ----2) How many hours do you spend a night on homework? ----For each statement, please circle the appropriate response:
3) I forget to bring home assignments and necessary materials for my homework.
never

sometimes

often

always

4) I know exactly what homework has been assigned.
never

sometimes

often

always

often

always

often

always

often

always

5) I pretend not to have homework.
never

sometimes

6) I refuse to do my homework assignment.
never

sometimes

7) I whine or complain about homework.
never

sometimes

8) Someone has to remind me to start my homework.
never

sometimes

often

always

9) I procrastinate or put off doing my homework.
never

sometimes

often

always

10) In order to do my homework, I need someone in the room.
never

sometimes

often

always

11) In order to do my homework satisfactorily, someone has to do it with me.
never

sometimes

often

always
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12) I daydream or play with objects while doing homework.
never
13)

sometimes

often

always

I am easily distracted by noises or activities of others while doing my homework.
never

sometimes

often

always

14) I become easily frustrated by my homework assignment.
never

sometimes

often

always

often

always

15) I fail to complete my homework.
never

sometimes

16) I take an unusually long time to do my homework.
never

sometimes

often

always

1 7) I dislike being told by my parents to correct my homework.
never

sometimes

often

always

often

always

18) I hand in messy or sloppy homework.
never

sometimes

19) I hurry through homework and make careless mistakes.
never

sometimes

often

always

20) I forget to bring my homework assignment back to class.
never

sometimes

often

always

21) I deliberately fail to bring back my homework assignments to class.
never

sometimes

often

always
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Table 1
Relationship Between Students' Response on Pretending Not to Have
Homework Assignments
Type of
School

Never

Middle
School

Total

Chi
Square

Often

Always

39(59.13) 25(37.9)

2(3)

0(0)

66(57.4)

High
School

20(59.1)

17(34.7)

9(18.4)

3(6.1)

49(42.6)

Total

59(51.3)

42(36.5)

11(9.6)

3(2.6)

115(100) 12.86*

*p<.05

Sometimes
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Table 2
Relationship Between Students' Responses on Refusing to Do Homework
Assignments
Type of
School

Never

Sometimes

Often

Always

Total

Middle
School

43(65.2)

19(28.8)

4(6.1)

0(0)

66(57.4)

High
School

22(44.9)

16(32.7)

8(16.3)

3(6.1)

49(42.6)

Total

65(56.5)

35(30.4)

12(10.4)

3(2.6)

115(100)

*p<.05

Chi
Square

9.06*

•
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Table 3
Relationship Betw een the Number of Student Responses On Someone Has to
Remind Me to Star t My Homework
Type of
School

N ever

Sometimes

Often

Always

Total

M iddle
School

16(24.2)

22(33.3)

18(27.3)

10(15.2)

66(57.4)

High
School

20(40.8)

19(38.8)

3(6.1)

7(14.3)

49(42.6)

Total

36(31.3}

41(35.7}

21(18.3}

17(14.8}

115(100}

*p<.05

Chi
Square

9.06*
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T able 4
ming or
elationship Between the Number of Student Responses on Daydrea
R
Elaving With Objects
Chi
Square

TyPe of
8-chool

Never

Sometimes

Often

Always

Total

Middle
School

8(12.1)

31(47)

15(22. 7)

12(18.2)

66(57.4)

High
School

11(22.4)

30(61.2)

5(10 .2)

3(6.1)

49(42.6)

Total

19{16.5)

61(53)

20{17.4)

15(13)

115{100) 8.56*

*p.< .05
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Table 5
Hypothesis of Independence Not Rejected

Item Numbers

V ariable

Chi Sguare Value

Forget Homework
Assignment

Grade

1.25

Knowing Assignment s

Grade

2.24

Co mplaining

Grade

1.76

Procrastinating

Grade

1.20

Somone in Room

Grade

3.98

Someone Helping
With Homework

Grade

2.42

Easily Distracted

Grade

3.31

Easily Frustrated

Grade

6.27

Taking a Long Time

Grade

.17

Dislike Being Told
to Complete

Grade

2.48

Messy Homework

Grade

6.23

Mistakes Careless

Grade

3.77

Bringing Back
to Class

Grade

1.16

Deliberately Not
Returning Homework

Grade

2.18
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